Ji drita, jo gjykatési; ji njé model, jo kritiku, ji zgjidhja, jo
problemi

Be a light, not a judge; be a model, not a critic; be the
solution, not the problem.

Goals of the first and second Trainings sessions

e Aspiring principals will be familiar with the concept of paradigm in the education.

e Aspiring principals will be aware of their own paradigm that leads their action to develop
the teacher professionally.

e Aspiring principals will identify their principles to be effective in order to align the
paradigm to those principles.



First Session of the training

Time What do | want you to How am | going to do it? Materials Assignment
know?
8.30-9.00 Presentation of the trainer | Setting rules of the Paper A4 Rules will come out from

and participants, rules of
the training sessions and
their importance to the
teachers.

training session together
with participants.

The game: The trainer will
ask for a group of 10 — 15
volunteers from
participants. Other
participants will observe
and keep notes about
three situations described
in this activity. They are
going to make a circle
and to keep each other
hand to hand. The hands
should be to their back.
The trainer will leave a
message through the
hand in one direction and
the message will come to
the other direction in the
other hand of the trainer.
There will be three
situations:

1. The trainer will send to
participants one, two,
three or more messages
through hands. Those
messages will be send
and will come to the other
direction of the trainer.

2. The trainer will send
one two, three or more
messages to both
direction.

participants and all
together they will sign to
a paper where the rules
will be written.

Discussion in the big
group

What happened in the
first situation, second
and third?

What were the reactions
of the participants?
What do you think about
the reactions of the
trainer?

How could this be linked
with the observation and
feedback?




3. The trainer will not
send any message.

9.00-9.30 The encouraging and | am going to use a Handout nr.1, Handout 2 | Consider and answer

inhibiting the factors of | statement question: the following

the observation and the | Consider and answer the statement: "When |

following feedback following statement: think that someone
"When I think that comes to observe my
someone comes to class1.."
observe my class I ..." When | think that |
When 1 think that I have have to observe a
to observe a lesson I.... lesson I....
Together with them I’11
try to refine the
encouraging and
inhibiting the factors of
the observation and the
following feedback.
I’1l collect answers. In
the end I’ll summarize
the encouraging and
inhibiting factors on the
right side of the board

9.30 - 10.05 Paradigm based on A presentation of Power point, handouts 3 — | Participant will write

Stephen Covey’s mode
The circle of concern and
the circle of influence.

paradigm and the circle of
concern and influence
and the relation with
observation

4

down their circle of
concern and influence
by their own. Then they
will discuss on their
imputs.




Second Session of the training

Time What do | want you to How am | going to do it? Materials Assignment
know?
10.10 - 10.40 Paradigm based on A presentation of Power point
Stephen Covey’s mode paradigm and the relation
11.45 cont. What we see and with observation
How do we see it
depends on paradigms
10.40 - 11.20 Understanding their own | The participants of the Handouts5-6—-7 -8 They will think on below
paradigm group of the directors will questions:
be divided in one group of
5 and two groups of 6.
The group of aspirant
principals will be divided
in 6 groups of 5 persons.
11.20-11.45 Understanding their own | The participants of the Handouts5-6 -7 -8 The participants of the

paradigm

group of the directors will
be divided in one group of
5 and two groups of 6.
The group of aspirant
principals will be divided
in 6 groups of 5 persons.

group of the directors
will be divided in one
group of 5 and two
groups of 6.

The group of aspirant
principals will be divided
in 6 groups of 5
persons.

They will discuss in the
big group




Flete pune nr.1

" Kur mendoj se dikush vjen per
te vezhguar klasen time une...”



Fletée pune nr.2

“Kur planifikoj se duhet té

vezhgoj nje ore mesimore

uné. [ .O,,



Fleté Pune nr.3

Rriethi i shgetesimeve
Sfera 9

Personale
Personal
Arena

Rrethi i
influences

Sfera profesionale
Professional
Arena



Fleté Pune nr.4

Rrethi i

Rrethi i influences



Fleté Pune nr.5 (Rasti 1)

ALMA, njé drejtoreshé e sapo eméruar e njé shkollé té sapo ndértuar, ishte e papérgatitur ndaj disa
reagimeve té ashpra nga mésuesit gé i ishin caktuar né varési, té cilét ishin njeréz gé nuk donin té
ishin aty dhe gé kishin njé déshiré pér té debatuar. Ajo u ndje sikur kishte déshtuar, dhe vuri né
dyshim aftésité e saj. Pavarésisht karakterit té saj té forté, ajo i frikésohej shfagjes sé saj té dobét
apo té pafugishme pérballé trupés pedagogjike apo mbikéqyrésve.

Pyetje pé diskutim

Cfaré mendoni se ajo béri né kété situaté? Ajo ia doli me sukses apo déshtoi?
Cilat ishin mendimet e dhe ndjesité e saj?

Cili ishte kéndvéshtrimi i saj lidhur me situatén?

Cila ishte paradigma e saj né rast se mendoni se ajo déshtoi? Cila ishte paradigma e saj né rast se
mendoni se ajo pati sukses?

Si do té vepronit ju?

Cila do ishte paradigma Juaj?



Fleté Pune nr.6 (Rasti 2)

Andi éshté drejtor i njé shkolle né zonén e periferisé. Shumeé prej nxénésve kané probleme social
ekonomike, probleme té cilat béjné qé fémijét té shfaqin probleme serioze né sjellje. Shkolla ka
gjysmén e mésuesve me shumé pérvojé dhe pjésén tjetér mésues té rinj me pak pérvojé. Mésuesit e
rinj jané punésuar népérmjet portalit té mésuesve. Duke géné se shkolla ka shumé probleme dhe
éshté né njé zoné periferike nuk ishte ndér zgjedhjet e preferuara té mésuesve té rinj me rezultate
larta dhe té renditur shumé mé lart né bazé té pikéve né portal dhe ata gé jané caktuar, pamvarésisht
fitues nuk jané ata gé Andi do té donte té Kishte si mésues né shkollé ku ai drejton. Nén frymén e
reformave té shpeshta né sistemin arsimor sipas tij problem nuk éshté shpeshtésia, por shpjegimi,
informimi, instruksionet g€ u duhet t’1 jepte dhe formén si duhet t’ia jepte mésuesve qé njé praktiké e
re do té zbatohet né shkollé e tyre. Andi gjithashtu mendon né shumé raste, mésuesit priren té jené
disi té dyshimté pér iniciativat e reja. ... Njé iniciativé ndonjéheré perceptohet si kritike ndaj asaj gé
kané béré mésuesit. Né ményré té drejté ose té padrejté, atyre u lind pyetja “se ¢faré diné dhe kush
jané ata?” — kjo gjé lidhet né ményré té drejtpérdrejt me perceptimin e tyre lidhur me identitetit
profesional ".

Pyetje pé diskutim

Si mund té veprojé Andi pér ofruar njé pamje té garté dhe domethénése pé secilin person té stafit té
tij?

Cilat jané paradigmat gé e udhéheqin veprimet e tij?

Si do té vepronit Ju?



Fleté Pune nr.7 (Rasti 3)

Amanda éshté drejtoreshé e njé shkolle private 9 vjecare. Shumé prej nxénésve familjet e té ciléve
investonin né shkollé pér edukimin e tyre shfagnin probleme né sjellje dhe emocionale. Gjaté
VvEzhgimit té njé ore mésimore né njé klasé té nénté pati njé zénké mes dy djemve mé capkén té
klasés. Mésuesja, e cila kishte mésim ishte e re. Mésuesja me sjelljen e saj reflektoi njé paaftési né
menaxhimin e situatés.

Pyetje pé diskutim

Si veproi Amanda né ké rast?

Cfaré mund té€ b&j ajo pér t’1 dhéné supportin e nevojshém mésueses sé€ re, ecila kishte problem me
disiplinén e nxénésve dhe pér tu kujdesur gé mésimi té vazhdojé normalisht?

Cila éshté paradigm e veprimeve té Amandés?

Si do té vepronit Ju?



Fleté Pune nr.8 (Rasti 4)

Ema éshté éshté drejtoreshé e njé shkolle gjimnazi pér nxénés me véshtirési sociale dhe emocionale,
té cilét gjithashtu kané probleme me té kuptuarit dhe té shprehurit né gjuhén e tyre amtare. Njé nga
meésuesit e saj, Sandra, éshté jashtézakonisht e suksesshme né ndihmén qgé u jep nxénésve lidhur me
aspektin akademik, por ajo nuk merret dhe nuk i adreson nevojat sociale dhe emocionale té
nxénésve. Ajo e vuri re kété gjé edhe né vézhgimet gé ajo realizoi né klasén ku jep mésim Sandra.
Disa prindér gjithashtu mendojné se ajo éshté e ftohté dhe e pagarté.

Pyetje pé diskutim

Megjithé Ema realizoi disa biseda me Sandrén né lidhje me nevojat emocionale té fémijéve, Sandra
kémbéngul se nuk éshté roli i mésuesit pér té "dashur" fémijét. Jeni dakord?

A éshté arritja akademike mé e réndésishme sesa plotésimi i nevojave socio-emocionale té
nxenéesve?

Cila éshté paradigma e Emés?



Né kété kuptim né rastet e prezantuara, armiku éshté mésuesi yné gé na tregon pjesé té vetvetes ku ne déshtojmé pér t'i paré apo
kuptuar. Guximi pér té duruar kété gjendje té ndérmjetme pér ¢éshtje ekzistenciale té drejtimit kérkon njé tolerancé ndaj pasigurisé
dhe paqartésisé, si vémendje dhe disipling, cilési té réndésishme pér ¢do lloj pune drejtuese.

Procesi kérkon gatishmériné pér té komunikuar garté dhe me ndershméri; pér té ndryshuari mendésiné e dikujt; pér té paraqitur
ide té shtrenjta, ndjenja dhe paragjykime pér pyetjet e njé grupi; pér t'i besuar heshtjes; dhe pér t'i besuar procesit. Pjesa mé e
madhe e suksesit té punés sé pastértisé varet pérfundimisht nga pyetja e mprehté e pyetjes sé shenjté, njé proces gé Joseph
Campbell e pérshkroi si "thirrje pér zgjim".

Detyrimi mé i madh i njé drejtuesi éshté té angazhohet vazhdimisht né njé proces reflektues pér t'i dhéné kuptim drejtimit té e tij
ose té saj, dhe t'i besojé ndikimit té kétij té fundit te té tjerét dhe te shkolla. Ne kemi pasur fatin té takojmé shumé drejtues,
besimi i té ciléve né integritetin dhe gjallériné e drejtimit té tyre éshté pashmangshmérisht i ekuilibruar dhe formésuar nga
gatishmeéria e tyre pér té gené té cenueshém - té jesh i hapur ndaj vetédyshimeve, frikés dhe pyetjeve. Kéto cilési i ndihmojné ata
té géndrojné né shina.

Drejtimi i té tjeréve me pérgjegjési duhet té sjellé njé kuptim té thellé té vetvetes. Zhvillimi i inteligjencés emocionale dhe
marrédhénies ndérpersonale do té thoté té pajtoheni me ményrat e dikujt mbi marrédhénien. Sfida e jetés sé njé drejtuesi té
denjé éshté té jeté gjithnjé i gjindshém, pasionuar, dhe i pérkushtuar me té gjitha frikérat dhe déshirat e tij shogéruese. Puna
thelbésore mbéshtetet gjithmoné né vetézbulim dhe ndérgjegjésim.

Rasti 7

Ky rast eksploron ekuilibrin delikaté gé njé drejtor shkolle duhet té béjé ndérmjet mbéshtetjes sé njé mésuesi té ri dhe sigurimit gé
mésimi po ndodh né ¢do klasé. Gjendja emocionale e mésuesit duhet t& merret né konsideraté. Rasti ilustron ekuilibrin delikat gé
shpesh ballafagohen drejtuesit efektiv té shkollés.

This case explores the delicate balance a school director must strike between supporting a new teacher and ensuring that learning is
occurring in every classroom. The emotional state of the teacher must be taken into consideration. The case illustrates the delicate
balance often facing effective school leaders.



Rasti 8

Ky rast paraget disa nga sfidat ndérnjerézore té té genurit drejtues i shkollés. Si e vlerésoni njé
mésues gé arrin rezultate té larta né njé aspekt té punés mésimore, por déshton né njé fushé tjetér.
Drejtori duhet té vilerésojé se cila &shté mé e réndésishme dhe si té ndryshojé sjelljen e njé mésuesi.

This case presents some of the interpersonal challenges of being a school leader. How do you assess a teacher who achieves high
results in one aspect of the teaching job, but fails in another area. The principal must assess which is more important and how to
change a teacher’s behavior.



