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Outcomes

Trainees will have:

1. a developing understanding of the concept of
teacher effectiveness

..... and be developing an awareness of multiple
perspectives;

2. an overview of the DfE Teachers’ Standards
as one model of teacher effectiveness

3. An awareness of the WADs and best practice
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Research

This lecture is based, in particular, on research by:

Hattie (2003)

Distinguishing Expert Teachers from Novice and
Experienced Teachers: Teachers Make a Difference

Day et al. (2008)
Effective Classroom Practice

Nelson et al. (2015)

What makes great pedagogy and great professional

development W



...the teacher

“It is the teacher in the classroom who is the
most powerful lever of change” (Hopkins et al.
2005)

Teachers “account for about 30% of the variance
[in pupil outcomes]. It is what teachers know,
do, and care about which is very powerful in
this learning equation.” (Hattie 2003)

“The quality of teaching is more important to
pupil outcomes than anything else a school

can control..” (DfE, 2016)



Teacher Effectiveness

How would you recognise an

effective teacher?
» Personal reflection?




How would you recognise an
effective teacher?

> encourages you

> Child’s view? istens toyou S KINd

makes you feel clever
helps you when you're stuck

likes teaching their subject has faith in you

treats people equally

(Hay McBer,W



How would you recognise an
effective teacher?

> » Climate for learning
* Relationships

> » Learning & teaching
* Pupil needs

» Researcher’s |
view? » Assessment for learning

e Resources & environment

* Planning & organisation
Day et al. (2008
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How would you recognise an

effective teacher?

Government’s
view?

 Enshrined in the
DfE standards
(2013)




The Teachers’
Standards




The Teachers’ Standards (s, 2013)

* A set of statements which define
the expectations of teachers

* Meet Standards to gain QTS

+ Ofsted expectation that will be | [eachers'sp,,,
‘ ’ ‘ . ’ schof,’," :te for schoo) leade S
met at ‘Good’ & ‘Outstanding
level
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Part One: Teaching
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Preamble

| promise that:

| will make the education of my pupils my first
concern, and will be accountable for achieving
the highest possible standards in work and
conduct.

| will act with honesty and integrity; have strong
subject knowledge, keep my knowledge and
skills as a teacher up-to-date and be self-critical;
forge positive professional relationships; and
work with parents in the best interests of my

pupils.
VW



Part One: Teaching Can ygu recalltthareas of
teaching/professional practice?

1.




Teacher standards: Part 2

» A teacher is expected to demonstrate
consistently high standards of
personal and professional conduct.




Part 2: Teachers uphold public trust in the profession and
maintain high standards of ethics and behaviour,
within and outside school, by:

» treating pupils with dignity, building relationships
rooted in mutual respect, and at all times observing
proper boundaries appropriate to a teacher’s
professional position

» having regard for the need to safeguard pupils” well-
being, in accordance with statutory provisions.

» showing tolerance of and respect for the rights of
others.

W



not undermining fundamental British values, including
democracy, the rule of law, individual liberty and mutual
respect, and tolerance of those with different faiths and beliefs.

ensuring that personal beliefs are not expressed in ways which
exploit pupils’” vulnerability or might lead them to break the law.

Teachers must have proper and professional regard for the
ethos, policies and practices of the school in which they teach,
and maintain high standards in their own attendance and
punctuality.

Teachers must have an understanding of, and always act within,
the statutory frameworks which set out their professional duties
and responsibilities.

W



How will | meet
the Standards? s | LP:l?ff:%:a
@ Conduct
University-based Course _@ S
e Seminars, tasks, ®ica ?Et)?gdggdfs)
assignments. &2 — A
School Placements
 Observations of your _
teaching (lesson Reflection
OFSGFVH’[@[H fO][_FIHS; » Reflect upon your progress
placement profiles; :
Training Plan) towards mgetlng the |
. Weekly meeting with Standards in your online
your mentor Professional Development
* School-based Profile (e-PDP)

observation and tasks
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Teachers’ Standards
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Qualified Teacher Status

» The statements in the DFE Teachers’ Standards set out the
minimum standard that can reasonably be expected of the

trainee teacher at the point of recommendation for the award of
QTSs.

» All trainees recommended for the award of QTS must meet all of
the standards at least at this minimum level (grade 3).

» Thisis a demanding standard in itself; nevertheless in order to
achieve continued improvement in the quality of teaching, the
target should be to achieve good (grade 2) or better outcomes by

the end of ITT.

Remember ...this is the beginning of your

career.....



Warwick Assessment
Descriptors — The WADs

e Tool to be used by trainees, mentors and link
tutors on placement

e Inform judgments about teaching (including self
assessment)

e (Can be used to develop targets — mentor and
trainees

e Help ensure consistency
e Use as a working document

e VERY IMPORTANT - our most successful
trainees fully engage with the WADs




3. DEMONSTRATE GOOD SUBJECT AND CURRICULUM KNOWLEDGE

[ OFE Teachers' Standards
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The WADs are the trainees’ ‘Steps to Success’

INTER 1M PROFILE FPinac PRLeFLe
8. FULFIL WIDER PROFESSIONAL RESPONSIBI LITIES

DfE Teachers’ Standards Working Towards 3 3 1
The trainee working towards QTS demonstrates | The trainee awarded QTS The trainee ud‘\lwln;ﬁm standards at a The trainee achieving the standards at
that he/she demonstrates as a minimum that good level may demonstrate these a high level may demonstrate these
= he/she: characteristics: haracteristics:
« make a positive contribution to the | Is beginning to understand the need for teachers |15 beginning to make a positive Is proactive in making positive contribution to s proactive and makes a significant
wider life and ethos of the school to make a positive contribution to the wider life ‘contribution to the wider life and the wider life and ethos of the settin contribution to the wider life and ethos
and ethos of the setting and contributes when ethos of the setting. volunm (3 ¥ of their institution e.g. implements o
prompted. aﬂgmd._d ‘!N:'ﬂ.ﬂ meeh RE arbelup /+ halped (T3 id | new extra-curricular activity, amongst
E.g. porticipation in extro-curriculor activities; supporting an exp on glayg duty; attending staff meetings pr ather things
tralning sessions, § S
s develop effective professional Is mmiﬂn to establish effective professional establish aff fecsional Isp in blishing effective Is proactive in establishing effective
relationships with colleagues, relationships with colleagues and is developing Mhm cﬁﬂtﬂsﬂﬁﬂ al ionship: Wl‘th [ and | professional relationships with
knowing how and when to draw an | the skills required to work collaboratively. skills lqunhd to work is able to wmmw-uﬂm\lr L] colleagues and consistently contributes
advice and specialist suppart collaboratively. kecm plaimming k Startous Fo fed my dews | constructively to teamwork |
LN whio cor arils Nlj“n Has a developing understanding of the roles of understands the roles of colleagues with specific responsibilities and know when/how to draw on advice and specialist suppert
wlrad colleagues with specific responsibilities ko planneng medudy
» deploy support staff effectively {where applicable), requires support to liaise 'Mse applicable), liaises with, (where applicable), lialses with, directs and {where applicable], liaises with, directs
with, direct and deploy support staif enabling directs and deploys suppaort staff deploys support stalf, in an increasing range | and deploys suppart staff, in an
them to facilltate learning and teaching. them to learning | of ways which promotes learning extended range of ways which
. and teaching. maximises learning
™ P e {naﬁﬁ.d ”_‘ Ptamnws‘ L Tﬂ .’ | e.g. plans to deploy the TA in different phases of the lesson, or with a range a}a-b_J'Erp' o
Mee h’ﬂj e !"‘ °“ ie"““ n O | ooups; of for a range of roles such as teaching, assessing, enabling eccess; or warks with
— TA to made! proctice or provide feedback in plenary ete. e
= take responsibility for improving Requires suppart to ukir—!spoﬁslblllw for takes responsibility for improving takes responsibility for improving teach B As srade 2 in addition they identify
teaching through appropriate ImpFEving teaching, and even with support, reaching. and with support, they and independently identifies subsequent or opportunities to oddress and meet
professional development, 5“'@!’“" Identify subsequent or on-going are able to identify subsew ar ongoing personal professional development these targets.
ponding ta advice and feedback | personal professional develapment targets ongoing personal u targets
from colleagues Shk ned helpho ldutﬂh: h,q{k‘ development targets hfe. -
“Tries 1o act appropriately on writter and oral acts appropriately on ﬂm "mttédbnck and targetsfcross-reference with T4);
feadback and targets.(cross-reference with T4); recognising the need to extend and update thelr subject and pedagogical knowledge as a key element of continuing
Requires suppart to recognise the need to professional develapment, showling the ability and readingess to do so [cross-reference with 73).
extend and update their subject and pedagogical 'r,_,ﬁag el sin i-e'a-s:»\ olos faue ek in Next lessim cla !MU-LJ .)
knowledge as a key element of continuing T‘L*Jr"’ o Menhs L 1 Al add vessal,
professional development and when prompted X L : (ol e &0 b fT' ‘
shows the abifity and readiness to do so [see TS LesconSles ‘d““"J“T-‘Qﬂ L o Sk~ lalwayg Inicos C €H=~
3.
» communicate effectively with Is developing uruierstand!ns of the Impun‘.anbe l:liI m"‘- I of good catl hi el " g with d to pupils’ ac rents and
parents with regard to puplls' eﬂnd“"" ication b home o F,.!It'-\k B.g_,__q
achievements and well-belng. with £an communicate appropriately, | can cor Iy, As for 3; in addition the trainee is As for 3; however the trainee s proactive in
y and T’ wiriting with paremq'arqrs with werbally and in writing with beginning to take responsibility for promaoting effective communicotion with
regard to learners’ achievements and well-being. parents/carers with regard to communicating with parents in an parents which supports pupll learning/well-
Joind P"" P Wt U T- Gvlheslos learners' achievements and well- appropriate manner, to support pupils’ being.
& ap e leimes being. learning/well-being.
Eq flgfshg at the srary’end of the school doy; managing written ications between home/school; writing mock !eporu, J'Eﬂemf letters to parents, h k

communication, certificates of achievement, parents’ evening,




Working with the Standards

Formative

» Use the Warwick Assessment Descriptors (WADs) to reflect on
your progress

» Use the language of the WADs to set targets for development

Summative

Make sure that you have made the expected Standard at the point of
qualification over a sustained period of time




Review

1. The concept of teacher effectiveness
2. DfE Teachers’ Standards
...(A set of minimum standards = Basic Model?)

3. WADs




Safeguarding Lecture

» Rachel Cooper (Safeguarding Lead)

» Lecture will be streamed live into WT001
and staff will be available to support if you
prefer
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